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ABSTRACT 

The Preparation of Special Educators in Essential 
Early Education program was a 36-credit hour preservice program of 
the University of Vermont to train Early Childhood Special Educatorc 
at the Master's Degree or Certificate of Advanced Study levels, ^ne 
program prepared students to demonstrate the necessary competencies 
for providing quality educational services to young children (ages 
birth through 5) with handicaps and their families, and to assume the 
educational and leadership roles required for establishing, 
coordinating, advocating for, and evaluating early childhood special 
education programs in rural settings. This final report describes 
coursework, practicum experiences, and project accomplishments. The 
report includes program evaluation forms and a list of essential 
early education personnel competencies. A practicum manual comprises 
approximately half the report and describes practicum sites, 
practicum experiences, student confidentiality, responsibilities of 
students and supervisors, classroom management, lesson plans, and 
evaluation and grading procedures. The manual contains an individual 
planning and progress chart, an individual supervision record, 
consultative program outlines, evaluation outlines, and a case study 
outline. (JDD) 
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Preparation of Special Educators in Essential Early Eduction 

84.029B 

I. INTRODUCTION 

This is the final report for 84.029B Preparation of Special Educators 
in Essential Early Education funded from June 1986 to May 1989. This 
project offered both a 36 credit hour preservice program to train Early 
Childhood Special Educators at the M.Ed, and Certificate of Advanced Study 
(CAS) levels. Upon successful completion of the training program students 
were prepared to: 1) demonstrate the necessary competencies for 
providing quality educational services to young children (birth through age 
five) with handicaps and their families and 2) assume the multiple 
educational and leadership roles required for establishing, coordinating, 
advocating for, and evaluating early childhood special education programs in 
rural settings. 

H. PROGRAM OBJECTIVE 

To prepare 5 to 10 master's level essential early educators to meet the 
need for highly trained early childhood special educators to assume 
educational leadership roles in Vermont. 

m. TRAINING PROGRAM 

A- Program Overview 

The preservice training program was designed to accommodate both 
full- and part-time students. Full-time students enrolled in 12 credit hours 
of coursework and practicum during the fall and spring semesters and 6 
credit hours in each of two summers. Since part-time students' were 
typically working full-Ume in an early intervention program, coursework and 
practicum schedules were designed to accommodate their job 
responsibilities. 
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Pxmcticum Experiences 



Each student's practicum experience was designed to provide them 
with opportunities to demonstrate competencies first learned through 
coursework and then generalized to practicum settings. Each trainee spent 
at least four days per week in a variety of practicum experiences and 
settings during the Fall and Spring semesters. Practica were divided into 
three types of experiences: 1) full responsibility for the educational 
program of six young learners with handicaps throughout the entire school 
year, 2) participation in a variety of short term experiences designed to 
provide the trainee with clear understanding of the primary educational, 
medical, and support services available to young learners with handicaps and 
their families, and 3) opportunities to develop leadership, consultation, 
dissemination, and personal professional skills. 

At a minimum early trainee demonstrated competence through the 
following experiences: 

1. the design, and implementation of at least six instructional programs. 

Trainees were expected to work with learners who singularly or in 
combination exhibited the following characteristics: 
1) multihandicapping conditions; 2) speech and language disabilities as 
their primary handicapping condition: 3) would be transitioning to 
public school in the following school year. In addiUon. among these six 
learners, two had to be in an early education setUng (e.g., childcare. 
preschool) other than an EEE program; two were required to be infants 
(birth through age 2); and two had to be newly identified EEE students. 

2. the management of a center-based classroom of at least eight learners 
for a minimum of eight weeks. 

3. development of a transition plan for a youngster entv ring kindergarten 
the following school year. The purpose /focus of this component was to 
provide trainees with an opportunity to participate in planning and 
facilitating the transition of child from an EEE program to kindergarten 
and the elementary school setting. 



4. time spent with an I-Team Regional Educational Specialist to assist in 
the interdisciplinary assessment and evaluation of learners eligible for 
early education with multihandicaps serviced in their region. 

5. conducting an analysis of a cooperating local school district essential 
early education program to ascertain written and unwritten policies and 
procedures and identify formal and informal organizational structures 
that may facilitate or present barriers to the education of young learners 
(birth through age 5) with handicaps. 

6. participation in one home-based consultative program. The focus of this 
case study was to consult with and assist/ enable the family to develop, 
implement and evaluate an intervention program within the home 
setting. The particular goals and procedures of this case student were 
determined in collaboration with the child's family, and promoted 
active involvement of the family in the design and implementation of 
the program. 

7. design, implementation, and evaluation of one community-based 
consultative program. The focus of this component was to consult with 
and assist others in the development, implementation, and evaluation of 
an intervention program with a community-based early childhood 
setting. The particular goals of this project were to come form the 
child's IEP; and the design of the intervention plan was determined in 
collaboration with the child's family, EEE staff, and the community 
setting staff. 

8. conducting a needs assessment and developing and implementing an 
related Inservice training program for educators, human service 
providers, paraprofessionals, and /or parents. The focus of this 
component was to develop, implement, and evaluation a 
comprehensive, year-long, program for providing service providers and 
families whose children receive EEE services with information that they 
need or would find useful. 
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9. evaluation of the EEE program's child find and screening process. The 

focus of this assignment was to provide trainees with an opportunity to 
critically review policies and practices that facilitate the location and 
identification of young children who may be eligible to receive EEE 
services. 

10. design, implementation, and evaluation of two comprehensive 
evaluations. Trainees were required to assume primary responsibility 
for working with families and other team members to design and 
implement an evaluation plan to determine eligibility for EEE services. 

11. design, implementation, and evaluation of two IEPs. This component 
was designed to provide trainees with an opportunity to assume primary 
responsibility for working with families and other team members to 
develop appropriate IEPs for two EEE eligible youngsters. 

Over the course of the three year grant period the specific 
requirements related to full implementation of each of these components 
were developed and refined. The pracUcum manual located in Appendix A 
presents the final draft of the EEE PracUcum Manual which provides a 
detailed description of each practicum component. 

Coursework 

Students were enrolled in coursework offered by The Center for 
Developmental Disabilities, Special Education, Social Work, Early Childhood. 
Communication Science and Disorders, and Foundational Studies. Students' 
coursework was individually designed to extend and supplement their 
practicum experiences and insure that they developed identified program 
competencies. Program competencies were arranged in 9 Essential Early 
Educator (EEE) competency clusters including: Leadership and 
Administration, Special Needs of the Birth to Age Three Population. 
Working with Families. Physical and Development Characteristics of Infants, 
Toddlers, and Preschoolers with Handicaps. Assessment of Infants. 
Toddlers, and Preschoolers. Curriculum, Instructional Program Design, and 
Management of Learning Environments, Transition Planning and 



Implementation, Foundations of Special Education, Professional 
Development. Competencies were derived from the research literature, 
proposed Vermont certification standards, and the experience of project 
faculty. 

B. Project Accomplishments 

Recruitment of Students 

During the three year project period, seventeen students successfully 
completed the EEE personnel preparaUon program. One student was asked 
to withdraw from the program due to difficulty demonstrating ability related 
competencies. The following chart provides an overview of the number of 
trainees completing the program during each of the three project years. 



Year Number of Graduates 



1988-1989 6 
1987-1988 6 
1986-1987 5 

Program Evaluation 

Both fonnative and summative evaluation were used to evaluate 
existing program activities and set direction for program change. 
Specifically, four types of formative evaluation data were collected: course 
evaluation, practicum evaluation, arid advisor and practicum supervisor 
evaluation. In addition, summative evaluation objectives were addressed by 
asking students to complete Student Evaluation of the Overall Program 
forms at the time of graduation (following their orals). In addition students 
were asked to evaluate the extent to which the training program provided 
opportunities for them to develop competence relative to the provision of 
family- centered, community-based services. Examples of program 
evaluation forms can be found in Appendix B. 



Impact of Evaluation Data on Program Design 

Evaluation data had a pervasive and significant impact on the program 
design. This impact can best be discussed relative to components of the 
practicum experience and the redesign of program competencies. 

Practicum Experience 

During the three year pi.ject period a practicum manual outlining the 
components of the EEE practicum experience was designed and revised. 
The resulting manual outlining all practicum responsibilities can be found in 
Appendix A. As a result of feedback from students two additional practicum 
components, Consultation from an Early Childhood Perspective and a 
Family-Based Experience will be developed and incorporated into program 
requirements beginning in the Fall of 1989. 

Redesign of Program Competencies 

Since dramatic changes occurred in the field of early intervention over 
the course of this project, project staff spent considerable time reviewing 
and revising program competencies. As a result of these efforts ten 
competency clusters were were identified and defined. These 
competencies clustered include: Atypical Child Development, Early 
Intervention Service Delivery, Curriculum for Early Intervention, 
Individualized Family Service Plan/ Individual Educational Plan Development, 
Child Find and Community Awareness, Assessment, Family Professional- 
Collaboration, Technical Assistance/Consultation/Training, Case 
Management and Transdisciplinary Team Building, Social Policy and 
Administration of Early Intervention Programs, Individual competencies 
related to each competency cluster can be found in Appendix C. 
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ESSENTIAL EARLY EDUCATION 



The goals of the Early Essential Education (EEE) 
practlca are to prepare early childhood special educators 
to: 

a. Demonstrate the necessary competencies for providing 
quality services to young children (birth through age 
five) with diverse handicapping conditions and their 

f ami 1 1 es. 

b. Assume the multiple education and leadership roles 
required for establishing, Implementing, advocating 
for, and evaluating early childhood special education 
programs. 

Due to the unique, yet diverse needs of young children 
with handicaps and their families, 1t 1s necessary that EEE 
programs offer a variety of service delivery options such as 
center-based, home-based, and outreach/consultative 
services. Through the following practlca experiences over 
the next two semesters, students will be given an 
opportunity to practice the skills necessary to attain the 
goals of the program and participate in each of the service 
delivery options. Students will be able to: 

1. Design, Implement and evaluate Instructional programs 
across a number of settings for all p resc hool -age 
children with handicaps. 

2. Develop consultative programs for providing technical 
assistance to families and professionals who provide 
services to young children with handicaps. 

3. Develop a family dissemination program that determines 
and provides Information families state they need for 
assuming the roles of parent, advocate, and 

dedsl on-maker . 

4. Manage a center-based or preschool classroom. 

5. Implement child find, transition, comprehensive 
assessment, and Individual Education Planning 
activities for children with handicaps. 
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SECTION II 

Description of Sites 

; of Specific Experiences 



14 



ESSENTIAL EARLY EDUCATION 



DESCRIPTION OF SITES 

1. Essential Early Education (EEE) programs housed 
within a supervisory union. EEE programs may 
provide services 1n home-, center-, or 
community-based settings. 

2. Typical child care settings 1n the community (e.g., 
private preschool, nursery school). 

3. Other commur. 1ty-based programs or agencies that 
provide services to families with young children 
with handicaps (e.g., Parent to Parent, I-Team, 
Parent/Child Centers, Child Development Clinic). 



LIST OF SPECIFIC EXPERIENCES 

1. Design, Implement, evaluate, and write up two 
Instructional programs for children, birth through 
age five, with handicaps. 

Students should be Involved 1n the planning, 
Implementation, and monitoring of other 
Instructional programs to Insure experience and 
skill 1n working with children who present different 
kinds of challenges across different currlcular 
areas . 

2. Participate 1n the transition of an Individual child 
and his/her family from EEE to kindergarten. 

3. Design, Implement, evaluate, and write up a 
home-based consultative program (working with the 
family around a particular child skill). 

4. Design, implement, evaluate, and write up a 
community-based consultative program (working with a 
regular preschool/day care Into which a child with 
handicaps 1s Integrated). 

5. Design and Implement one dissemination program for 
f ami lies. 



I I 



P.rtle1p«f In and .vl-.t. « child find and 
screening process. 

Conduct and p.rtldp.t. In t.o comprehensive 
eval uat1 ons . 

neve 10P end/or P-tlclpate In t.o Indlvldua! 
Education Plans (IEPs). 

lesson plans should 1nclu * e ';**?;° e s, and an 

objectives, P ™ cedur ! Vv'rn ^Uudenxs will be 
evaluation ^nagement system. Stu 1pd1v1dual 

expected to dev. op 1 ^Taking 
classroom activities prior xo^ 
responsibility for all activities. 

b . Maintain a lesson pi "book of al ^ cl J^roonj^ 
activities that occur t 1 / procedures, 
include program goals, act1 ^^*! em 

and an evaluation management system. 

c. Develop an EEE program evaluation management 
system • 

d. Dally lesson plans. 

. P-rt ,c1,.t. in the pi- M"'"? 

r u nr h t .^c.;p.d p a^ f . 1 i 9 i bl ->. 
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SECTION III 



Student Confidentiality Agreement 

Student* Cooperatlng-Slte Supervisory and 
University Supervisor Agreement 

Practlcua Agreement 



THESE TWO AGREEMENTS tfRE TO BE SIGNED BEFORE I 
BEGIN WORKING WITH STUDENTS. 
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ESSENTIAL EARLY EDUCATION STUDENT CONFIDENTIALITY AGREEMENT 



While a student training 1n the Essential Early 
Education program, I agree to the following: 



1. All Information gleaned on children and their families 
while participating 1n the training program will remain 
conf 1 dentl al . 

2. Access to any ch 11 d ' s/ f amll y ' s file 1s not within my 
rights as a student unless special permission for file 
access has been requested and obtained from parents by 
appropriate public school staff. 

3. If parents have signed special permission granting 
access to a child's IEP and cumulative record, 1t 1s 
within my rights to read the IEP and cumulative record. 

I realize that permission to access an IEP does not give 
me the right to access the cumulative record unless I 
have written permission. 

4. All programs I Implement with children will be part of 
an approved IEP. In addition, I will obtain teacher 
permission prior to Implementing programs. 

5. All reports on children's Instructional programs written 
as partial fulfillment of coursework requirements, will 
comply with final federal regulations 1n P.L. 93-380 
(Privacy Rights of Parents and Students known as the 
Buckley Amendment, 1976). The reports will contain no 
Information which Identifies the child or the specific 
location of the program. That 1s, the child's name or 
other Information which would allow a reader to Identify 
the child will not be contained 1n the report. The 
location of the child's place of residence or the 
educational program will only be Identified 1n very 
vague terms. For example, 1t 1s appropriate to say that 
a program took place 1n an Essential Early Education 
program. It 1s not appropriate to say that the program 
took place at Champlaln Elementary School. 

Educational program reports are written as a training 
exercise 1n which the student justifies the need for a 
particular educational program although the need 1s 
already justified 1n the child's IEP. The report 
clearly art 1cul ates^Bfidt 1s taught, how 1t was measured 
and results 1n a manner which makes the educational 
program repllcatle by others. 
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6. 



Educational reports are the property of the stude nt 
teacher and are not made part of the child's file u"i ess 
a specific request 1s made by a parent or appropriate 
public school personnel. 

A copy of instructional program reports will be shared 
with the teacher and parents. The teacher and parents 
have the right to ask that any portion of the report 

I<!h nit accurate or Identifies the child or exact 
focaJlon oftnrrrogram be amended or deleted from the 
report. 



DATE . STUDENT SIGNATURE: 
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ESSENTIAL EARLY EDUCATION PROGRAM 
STUDENT, COOPERATING- SITE SUPERVISOR AND UNIVERSITY 

SUPERVISOR AGREEMENT 



STUDENT RESPONSIBILITIES! 

I. Praetlca Placement Responsibilities! 

a. The Intern agrees to follow the calendar of the 
s1te(s> where the praetlca are carried out* 
However, the beginning and ending dates of the 
practlcum will follow the University of 
Vermont's schedule. 

b. The Intern agrees to follow Individual program 
policies and procedures regarding services to 
students eligible for special education. 

c. The Intern agrees to spend a minimum of 20 hours 
per week 1n the various practlcum settings. 
This 20 hours may Involve 5 half days; or, 
fewer, but longer days. This 1s to be 
negotiated by tho cooperat1ng-s1te supervisor, 
Intern, and University supervisor. 

d. If the Intern will be absent, she/he must notify 
the cooperat1ng-s1te supervisor before the day 
begins and specify the reason for the absence. 
The only three excusable absences are: 

a) cou rse- rel ated activities, b) death 1n the 
Immediate family, or c) personal Illness which 
must be endorsed by a doctor's note. 

e. All days missed 1n the practlcum setting will 
have to be made up as agreed upon by the 
university supervisor, cooperat 1 ng-s1 te 
supervisor, and Intern. The university advisor 
will be Immediately notified of these absences 
and make-up dates. 

f. Two or more unexcused absences from a practlcum 
site will result 1n automatic failure for the 
semester. 



2. Universit y Res * ' b 1 1 1 1 1 es ; 

a. Each Intern will design and Implement a minimum 
of seven programs over two semesters, Including: 

1. Two Instructional programs 

2. Two consultative programs 



3. One dissemination program 

4. One transition program 

5. One program Involving a child who 1s 
mul t1 handicapped 

b. Each Intern will participate 1n and evaluate 
child find and screening processes. 

c. Each Intern will conduct and participate 1n two 
comprehensive assessments. 

d. Each Intern will develop and/or participate 1n 
two Individual Education Plans (IEPs). 

e. Each Intern will manage a preschool classroom 
for a minimum of eight weeks. The Intern will 
be responsible for providing written lesson 
plans to the cooperating supervisor prior to the 
beginning of each week* and for providing the 
subsequent evaluation results by the end of the 
assigned week. 

f. Each Intern will complete and submit all written 
products necessary to fulfill the course 
requirements within the specified timeline 
designed by the Intern* the cooperat 1 ng-s 1te 
supervisor* and the University supervisor. 

g. Each Intern will complete and share two formal 
evaluations of themselves* the cooperat1ng-s1te 
supervisor* and the University of Vermont 
supervisor. 



B. COOPERATING- SITE SUPERVISOR RESPONSIBILITIES: 

1. The cooperat 1 ng-s 1 te supervisor agrees to provide 
the Intern all necessary Information and forms 
concerning program policies and procedures regarding 
service to students eligible for services. 

2. The cooperat 1 ng-s 1te supervisor agrees to explain 
program* philosophy, and specific routines to Intern 
at Initial meetlnq. 

3. The cooperat 1 ng-s 1te supervisor agrees to provide 
the Intern with the opportunity to serve children 
and families eligible for services and the 
opportunity to develop the programs necessary to 
fulfill course requirements. 
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4. The cooperat 1 ng-s1te supervisor agrees to observe 
the Intern providing direct service to eligible 
learners on a regular basis. 

5. The cooperatl ng-s1te supervisor 1n the EEE program 
placement will determine, 1n collaboration with the 
Intern and UVM supervisor, the classroom management 
responsibilities of the Intern, Including: 

a. determining which Individual activities the 
Intern will be responsible for developing lesson 
plans on a week-by-week basis, 

b. determining the two four-week periods that the 
student takes complete responsibility for 
classroom management. 

6. The cooperat 1 ng-s1te supervisor agrees to spend at 
least one hour per week with the Intern to review 
the Intern's responsibilities, performance, and 
offer feedback on Intern's program plans. This 
could be one meeting or a series of shorter 
meetings. 

7. The cooperat 1 ng-s1te supervisor agrees to complete 
two formal evaluations of the Intern within each 
semester to assess the Intern's progress, strengths 
and weaknesses, and recommendations. The 
cooperatl ng-s1te supervisor will share the 
evaluations with the Intern and University 

superv 1 sor . 

8. The cooperat 1 ng-s1te supervisor agrees to meet with 
the Intern and UVM supervisor following each of the 
supervisor's five observations. The two formal 
evaluations will be shared during two of these 
times, I.e., ml d-semester, end of the semester. 



UNIVERSITY SUPERVISOR RESPONSIBILITIES: 



1. The UVM course Instructor will arrange placements 
for each student with a cooperat 1 ng-s 1te supervisor. 

2. The UVM Instructor will provide the student with a 
format to follow for each type of program plan 
required. 

3. The UVM supervisor will observe the student at least 
five times per semester. Following each observation 
the supervisor will meet with the student and the 
cooperat1ng-s1te supervisor to provide specific 
feedback on the Instructional session observed. 



(Times will be agreed upon with the cooperatl ng-s1te 
supervisor and the student at the beginning of the 
semester, ) 

4. The UVM supervisor win monitor and evaluate seven 
program plans. 

5. The UVM supervisor will monitor and evaluate 
assessments and IEPs developed and Implemented by 
the student. 

6. The UVM supervisor will evaluate the student ! s child 
find/ screen 1 ng process evaluation. 

7. The UVM supervisor will monitor and evaluate 
products required during the classroom management 
periods* Including weekly lesson plans. 

8. The UVM supervisor will arrange a mid-semester and 
end of semester meeting with the cooperat1ng-s1 te 
supervisor and student to review the student's 
progress and determine a tentative and final grade 
for practlca. 

NOTE: The University of Vermont supervisor and student will 
schedule weekly on-campus meetings to review course 
requirements* performance* and progress 1n practlca 
sett 1 ngs. 
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ESSENTIAL EARLY EDUCATION PRACTICIW AGREEMENT 

SITE I 

I will participate 1n the following practlcum site of 
__________„ on the following days 



of the week: 



from date: to date: . During 

this time I will work from . (time) to 

I agree to meet with the 



cooperat1ng-s1te supervisor 



STUDENT SIGNATURE: 



COOPERATING SUPERVISOR SIGNATURE: 

COLLEGE SUPERVISOR SIGNATURE: 

DATE: 



ESSENTIAL EARLY EDUCATION PRACTICUM AGREEMENT 

SITE 2. 

I will participate 1n practlcum on the following days 

of the week: . . — . — — ■ — 

from date: to date: . During 

this time I will work from (time) to 

. I agree to meet with the 

cooperat1ng-s1te supervisor 



STUDENT SIGNATURE: 



COOPERATING SUPERVISOR SIGNATURE: 
COLLEGE SUPERVISOR SIGNATURE: 



D ATE : 

o o * 

<~ t 
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SITE 1 

I will participate 1n the following practlcum site of 
— — on the following days 



of the week: 



from date: . to date: . During 

this time I will work from (time) to 

— — , . I agree to meet with the 

cooperat 1 ng-s 1 te supervisor , 



STUDENT SIGNATURE: 



COOPERATING SUPERVISOR SIGNATURE: 

COLLEGE SUPERVISOR SIGNATURE: 

DATE: 



ESSENTIAL EARLY EDUCATION PRACTICUM AGREEMENT 

SITE i 

I will participate 1n practlcum on the following days 

of the week: . 

from date: to date: . During 

this time I will work from (time) to 

. I agree to meet with the 

cooperatl ng-s1te supervisor 



STUDENT SIGNATURE: 

COOPERATING SUPERVISOR SIGNATURE: 

COLLEGE SUPERVISOR SIGNATURE: 

DATE: 



SECTION IV 

Individual Planning and Progress Chart 
Individual Supervision Record 



THIS IS TO BE COMPLETED BY THE THIRD WEEK OF THE 
SEMESTER. 



INDIVIDUAL PLANNING AND PROGRESS CHART 



lame: 



Master Teacher: 



Years: 



Jn1vers1ty of Vermont Supervisor: 





FALL 


S P R I N 


e 




1st Draft 
Due/Grade 


2nd Draft 
Due/Grade 


Ave. Grade/ 
Comments 


1st Draft 
Due/Grade 


2nd Draft 
Due/Grade 


Ave* Grade/ 
Comments 


1. Instructional Programs 




























2. Transition Program 















3. Home-Based Consultation Program 














b. Program Wr1te-Up 

4 # Community-Based Consultation 
Program 














b. Program Wr1te-Up 














5. Dissemination Program 
a. With a Family 














6. Evaluate Child F 1 nd/ Sc reen 1 ng 
Process 










23 
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7* Comprehensive Evaluations (2) 
a. 




FALL 


S P R I N 6 


1st Draft 
Due/Grade 


2nd Draft 
Due/Grade 


Ave. Grade/ 
Comments 


1st Draft 
Due/Grade 


2nd Draft 
Due/Grade 


Ave. Grade/ 
Comments 














b. 














8. Individual Educational Plans (2) 
a. 














b. 

1 














9. Manage a Preschool Classroom . 

•f ■* t1nk4- UaaI/ r 

top tignx iieeKs 
a Call n^+oc 

d m rail U a X B 5 


I 












b . bp ring Dates 














c. EEE Program Evaluation System 














d. Dally Lesson Plans 














10. Service Coordination with 
Mult 1 hand Icapped Child 















* The above assignments constitute minimum requirements. The practlcum supervisor may assign 
additional assignments 1n a specific area to Insure the students 1 competence In that area. 
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INDIVIDUAL SUPERVISION RECORD 



Jime: Master Teacher: Years: 

Inlverslty of Vermont Supervisor: 



1# Instructional Programs 

•-• i 


Seaester I 


Sea*st«r II I 


WEEKS OF 


KEEKS OF | 


_/28 


10/10 


10/24 


11/7 


11/21 


12/5 


18/19 


1/9 


1/23 


2/8 


2/20 


a/a 


a/20 


Va 


4/17 


5/1 ] 


































D m 


























, 








9 T ran c 1 1 1 nn Prnfl rain 
_. • i i an o i i i uii i i uy i am 


























— 






3, Home-Based Consultation Program 
a • l og s 
















i _ ■ 


















b» Program Write-Up 


































4. Community-Based Consultation 
Program 

a. Logs 


































be Program Write-Up 


































5* Dissemination Program 
a. With a Family 


































6. Evaluate Child F 1 nd/ Screenl ng 
Process 



































7. Comprehensive Evaluations (2) 
a. 


Seaester I 


Seaester II 


WEEKS OF 


V E 


E K 6 OF 


8/26 


10/10 


10/24 


11/7 


11/21 


12/5 


12/18 


1/8 


1/23 


2/8 I 2/20 


3/6 


3/20 


4/3 


V17 


5/1 




































































8* Individual Educational Plans (2) 
a. 


































b. 


































9. Manage a Preschocj^ Classroom 
for tight Weeks 

a . Fall Dates 











, 




















b. Spring Dates 


































c # EEE Program Evaluation System 


































d. Dally Lesson Plans 












, , 


_. 





















10, Service Coordination with 
Mul t 1hand1capped Child 


































i 1 • if ee k i y ociiwuu i ub 


























12. Site Visits 
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S E C 1 ION V 

Instructional Program Plaii Outline 

Transition Program Outline 

Home-Based Consultative Program Oitllne 

Commui. . ty-Based Consultative Program Outline 

Dissemination Program Plan Outline 

Evaluation of Child Find/Screening 
Process Outl Ine 

Comprehensive Evaluation Outline 

Individual Education Program Outline 

Case Study Outline for Student with 
Severe and Multiple Handicaps 
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INSTRUCTIONAL PROGRAM PLAN OUTLINE 



The purpose/focus of this case study 1s to develop* 
Implement* and evaluate a program for teaching a child a new 
skill or behavior. The written product of this case study 
should follow the outline delineated below. 



1. DESCRIPTION OF L EARNER ! Learner characteristics that 
are pertinent to the program 

2. ASSESSMENT INFORMATION t 

a. Procedures* Instruments used* etc. 

b. Present levels of performance (NOTE: Include both 
descriptive Information as well as test scores). 

3. MASTERY OBJECTIV E (WHAT to teach): specifies conditions, 
behavior and criteria: 

a. Provides for generalization across people* settings* 
materials* and other natural cues 

b. Provides for maintenance across t1rre 

c. Provides for so I f- 1 n 1 1 1 at 1 on 

4. RATIONALE (WHY teach this objective?): 

a. Integrates assessment results 

b. Specifies long te r .n significance 

5. TASK ANALYZED SEQUENC E OF ENABLING OBJECTIVES: An 
outline of the steps written 1n tt*e fo.*m of behavioral 
objectives the trainer *m utilize to bring the learner 
from his/her current level to mastery. The following 
areas should be addressed: 

a. Acqul s i tlon/Prof 1c1 ency 

b. Sel f- In 1t'i at 1on 

c . General Izat 1 on 

d. Maintenance 

6. INSTRUCTI O NAL ARRANGEMENT (WHERE to teach): Specifies 
locat1on(s)» pos1t1on(s)» »nd t1me(s) 

7. INSTRUCTIONAL MATERIALS '-.ND TASKS (WHAT to teach with): 

a. Items to be used "arta their arrangement 

b. Activities* to be used (e.g., games, practice, etc. 



8# Tfl5T plf PTTn N AL PPnrFnuRES (HOW to teacn): (See attached 
form) 

a. Sequential description of teach 1 ng/ 1 earn 1 ng 
procedu res 

b. Reinforcement 

c. Error correction 

9 . rr , Tn £flmm ppmeduRES (Measure effectiveness), 

a. Types of data to be collected ( JjicJLWliJliJ 

a^ex AlUAllA D nni l aaUiiaiuii&fi data ? 

b. Data sheet 

c. Graphing procedures 

d. Reliability procedures 

10. RESULTS t What does the data show? 

U. nTSCUSSION i Was the program successful? What are the 
next steps, etc. 



TRANSITION PROGRAM OUTLINE 

case study 1s to participate 
case ai.uuj ^ ^ .khh from 



1. 
2. 



a. 



b. 



Th . purpose/focus of this «« , .t - • ^V^ld fr 
1n planing »nd J«" 1 l*:*l!? t i5\^ "hi il«««t«r» •chool 
the EEE P'??":,.^^ prXt of thl. case study should 

BismS jm np 1 FARNER (fro, instructions program). 

IBAESIXliil!-£LAli ! °^°>,^ Be l pl-ent^a P 1 ." d 
describing the set 1 v 1 ties, x m d 1|)t the 

responsibilities for transit J ' 1nclu(Je the 

next school setting. This plan 
following components! 

,,,.„.,, , s a team member 1n 
^^«; iv ^;el C Uat may occur and Keep a 
n 0 g of participation. 

EaslliliiS-^ail^S su D p rori°and nd 
^1 emen^ a' JTtno P o Id 1 ng f supP y ^ 

r. P r°tU1 P rtl"n f ; r he t tr.n.1t1on process. 

r irntlnn 1 »"« aiu \, C 1nh" the 

, is of the kindergarten setting t1e , p4t 1on. 

survival f 'I^^ f t ° e c Hd lacks should be 
Identify those skills X no w 
included 1n the child's IEP. 

. ..l.n for placement and 
^^%rc e h l 1lS InxXe public school 

settl ng. 

^^^^^ 

monitoring the ...lia P d bQ 1nv0 lved? What 

ryre 0l of S -nU-'n9 9 p'roc h edures ...Id be usedtl.^ 

^"deirrmln^gThUhel the P trans1 11 on plan -as 
effective. 

W 111 be asked to use. 



d. 



e. 



HOME-BASED CONSULTATIVE PROGRAM OUTLINE 

Th. focus of this case study Is to consult -1th 

assist/enable the * f ' h0 ™ P se tt1ng. The 

an Intervention program within the no d be 

part cular go.1s .nd P^f ""^^inno. s family, and 
'determined In o°l 1 "borat Ion « tne 1r 
should Promote active nvolvement " The « r1tt en 

delineated below. 

5S:it."i 8 - W^"?-S."«5 gating the program. 

2 EAIIMAU' Convincing. 1 °9 1ca Yncl ude°assa°5ment 
2 * etlaTTlstment of the program. J; e J u „ d "..d. and 

information concerning family ana cm. 

desires for such a program. 



3 . 



the program. 

I5?Si:. PP f°o e r' oJumenrirg^he Ufectlveness of 
responsibilities tot uuv. d post -,test 

the'program (Be sure to Inc d r. ^ pert1nen t 
assessment evaluations, along 

data ) e 

comparisons of P re - an ^P°^ . Please Include 

;: 1 r l„.nran.c h d e o;.r:oren t ts di a t s i i;il as data sheets and 

graphs. ~~ 1 

successful! What were the 
P T^iiSSION i Was the progr. what a re possible 

sSrlEra* changes S m1^t 0 you 9 ma k e 1n the future, 



6. 



9. 
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COMMUNITY-BASED CONSULTATIVE PROGRAM 0U7LINE 



The focus of this case study 1s to consult with and 
assist others 1n the development* Implementation, ano 
evaluation of an Intervention program within a 
community-based, early childhood setting (e.g., private 
preschool or day care). The particular goals of this case 
study would come from the child's I EP ; and the design of the 
Intervention plan should be determined 1n collaboration with 
the child's family, EEE staff, and the community setting 
staff. The written product of this case study should follow 
the outline delineated below. 

1. DESCRIPTION OF THE COMMUNITY SETTING * Brief description 
of the early childhood setting (preschool, day care, 
etc) and staff in which and with whom you will be 
developing, Implementing, and evaluating the program. 

2. RATIONAL E : Convincing, logical need for the 
establishment of the program. Include assessment 
Information concerning child and family needs for such a 
program. 

3. CONSULTATIVE OBJ FQTT VE/OUTCOME >. Precise statement of 
proposed obj ect 1 ves/ outcomes of program. 

4. CONSULTATIVE INTERVE NTION PLAN ; A description of the 
procedures, Instruments, and sett1ngs/act1 Vtles that 
will be used for establishing commun 1cat1on/ rapport with 
the staff of the community setting and developing, 
Implementing, and evaluating the program. 

5. EVALUATION PL AN s Description of the Instruments, forms, 
data collection procedures, timelines, and 
responsibilities for documenting the effectiveness of 
the program (Be sure to Include pre- and post-test 
assessment evaluations and other pertinent data). 

6. INTERVENTION LOG i Maintain a dally log of the 
Implementation of the consultative program. 

7. RESULTS a What does the data show 1n regards to the 
effectiveness of the program? Please Include pertinent 
anecdotal comments as well as data sheets and graphs. 

9. DISCUSSION ! Was tremorogram successful? What were the 
program's strengths and shortcomings? What are possible 
next steps? What changes might you make 1n the future? 
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DISSEMINATION PROGRAM PLAN OUTLINE 



The focus of this case study 1s to develop, Implement, 
and evaluate a comprehensive, year-long, program for 
providing all families whose children receive EEE services 
with Information that they need or would find useful (e.g., 
Information concerning nutrition, community services, 
behavior management, their rights). The written product of 
this case study should follow the outline delineated below. 

X. DESCRIPTION OF THE E £f PROGRAM • Brief description of 
the number of families whose children receive EEE 
services; how Information 1s currently shared with 
famll 1es. 

2 » DISSEMINATION GOAL: Precise statement of purpose and 
proposed outcome of this program. 

3. ASSESSMENT PROCEDURE, Specify how data will be 
collected to determine: a) what Information needs each 
and every family has; b) how families would like to 
receive the Information? and c) when, where, and how 
often families would like to receive the Information. 
(Please Include a copy of the assessment tool.) 

4. ASSESSMENT RESULTS K DTSCUSSTON * Report and discuss 
assessment results Indicating family responses of 
desired Information and dissemination procedures. 
Qualitative and quantitative results should be reported. 

5. COMPREHENSIVE DISSEM INATION PLAN * For each major 
dissemination activity that will be Implemented 
throughout the year, specify: 

a. the proposed objective or anticipated outcome, 

b. the timelines (across academic year), 

c. the specific procedures for disseminating the 
1 n format 1 on , 

d. persons Involved, 

e. when and where the dissemination activities will 
take place (1f applicable). 

6. EVALUATION PLAN ; Describe the evaluation procedures, 
Including copies of any evaluation forms, that will be 
used f^r evaluating each disseminating activity as well 
as for evaluating the o v erall dissemination plan. 

7. DISSEMINATION RESULTS : Report results from evaluations 
of each activity and of the overall dissemination plan. 

8. DISCUSSION : Were the number of objectives addressed 
throughout the year reasonable? Were the procedures 
successful 1n disseminating Information? What were the 
strengths and weaknesses of the dissemination program? 
What changes might you make 1n the future? 
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EVALUATION OF CHILD FIND/ SCREEPIN6 PROCESS OUTLINE 



1. 



rur. n cTun PROCEDURE ! An outline of the procedures, 
Suments, an d ti melines that comprise the EEE 
program's child find efforts, Including. 



2. 



a. Community Awareness 

b. Referral Systems 

SCREENI NG PROCESS t A detailed description of the 
^KTu ltru^nts, per sonnel Involved, areas 
evaluated, procedures, communication of results to 
parents, follow up, etc. 

3. LQ£2.i Students will keep logs of participation In the 
child find/ screening process. 

a PVALUATION: A written critique of the child 
*' ; t n 9 process. Including strengths and 

weaknesses, and suggestions for Improvement. 

NOTE, The Child Find section of the EEE -""I. "6u1d.l1n.s 
for Planning and Implementing Essential *^lj p _ ct 
Education Programs." should be used as a refer * n " , rt 
for describing and evaluating the EEE program's child 

find process. 
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COMPREHENSIVE EVALUATION OUTLINE 



The 
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obtaining consent, c) reviewing referral Information, 
and d) writing the comprehensive evaluation plan. Th 
logs should be written 1n the following format: 

a. TYPE OF ACTIVITY: (e.g., parent Involvement) 

b. DATE: 

c. PARTICIPANTS: AklfS , rt0 

d. DESCRIPTION OF INTERN'S ROLE AND/OR 
RESPONSIBILITIES 

2 . rfiNTFNTS OF r.OMPREHEN STVP EVALUATION PLAN i 

a. Reason for Referral: A statement of the reason for 
referral together with the referral source. 

b. Evaluation Questions and Procedures: A ' list of 
evaluation questions and corresponding ass °ssment 
instruments'and procedures for each area ^determine 
el1a1b1Hty for EEE services and the IEP, including 
Identifying the child's developmental strengths and 
needs, learning style, «d preferred levels of 
Interaction across a variety of settings. A variety 
of procedures and Instruments should be utilized, 
1nclud1na norm-, criterion-, and 
curriculum-referenced Instruments and Interview, 
observational, and direct testing procedures. 

3 CQNDUEE CQMPP FHF^TYF EQUATIONS: sterns will be 
resDonslble for participating In the comprehensive 

of at'least ?wo children. Interns a so will 
be responsible for administering a minimum °* four 
dlferen? assessment Instruments, all under the guidance 
and supervision of the cooper at 1 ng-s 1 te and/or 
SnlversUy supervisor. The student's assessment 
activities should be Included 1n the log. 

a WRITTEN FYAI NATION REPORT '• The formal written 
evaluation report should synthesize all of the 
IsTessment results and address each and every one of the 
areas/questions stated In the evaluation plan. The 
issessme" results should be quantitatively and 
uu.lltetlv.lj present, using language that s 
^erslandabVby everyone, , indud ng t . f.- 11y. 
-c : sl0ns a regard1n gs t.cM 1 -U* 1. 1 J1 1 1 t, f.r « ^ 

1 ncl u led . 

MOTE: The Assessment ch.pt.r of «. «E «m.1, "^Un" f0P 
.'Lining « V^l'lUlSd r e f r planning. 



INDIVIDUAL EDUCATION PROGRAM OUTLINE 



1* Interns will keep logs of parent Involvement* 

planning meetings, quarterly IEP meetings, and annual 
IEP meetings. The log of each activity should be 
written 1n the following format: 

a. TYPE OF ACTIVITY: (e.g., parent Involvement) 

b. DATE: 

c. PARTICIPANTS: 

d. DESCRIPTION OF INTERN'S ROLE AND/ OR 
RESPONSIBILITIES: 

2. CONTENTS OF IEP» 

d. PRESENT LEVELS OF EDU CATIONAL PERFORMANCE : A 
summarization of assessment data to provide an 
Informative picture of the child's level of 
functioning. This should not only Include 
quantitative data, but also qualitative and 
Interpretative Information. 

b. LONG TERM ANNUAL GOALS i These should reflect the 
child's present levels of educational performance and 
specify the skills to be achieved over the school 
year . 

c. SHORT TERM OBJECTIVES ^ A 11st of the specific 
skills, Including conditions, behavior, and criteria, 
for achieving each annual goal. 

d. EVALUATION PROCEDURES AND SCHEDULES ! The types of 
evaluation procedures and tools to be used to monitor 
program effectiveness, Including generalization and 
maintenance. 

e. PARTICIPATION IN THE R EGULAR EDUCATION PROGRAM; A 
statement reflecting the percentage of time the child 
has the opportunity to Interact in mainstream 
settings with peers. 

f. SPECIAL EDUCATION AN D RELATED SERVICES; A 
description of all services required to meet the 
child's needs. 

g. DURATION QF SEPv Tf ir. c - Projected date for beginning 
the program and anticipated duration. 



NOTE: The IEP chapter of the EEE manual, "Guidelines for 
Planning and Implementing Essential Early Education 
Programs," should be used as a reference for 
planning, Implementing, and writing up the IEP. 
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CASE STUDY OUTLINE FOR 
STUDENT WITH SEVERE AND MULTIPLE HANDICAPS 



The focus of this case study 1s to participate as an 
educational member of an 1nterd1c1pl 1nary team* which 
Includes the State Interdldpl 1nary Team for Intensive 
Special Education (I-Team) for a student who meets the 
eligibility criteria for I-Team services. The extent and 
nature of the activities Involved 1n this case study will be 
determined by the student's team* Including parents, and 
will be documented 1n the form of a year long Service Plan 
and a variety of Action Plans. The practlcum will Involve 
one day/week of student Involvement with monitoring and 
supervision by an I-Team member and the responsible master 
teacher. The written product of this case study should 
follow the outline dellnlated below. For each activity 
Identified for student Involvement 1n the Action Plan, the 
written product will Include and conform to other outlines 
Included 1n this manual, eg. Transition Plan, IEP 
Development, Dissemination Plan, etc., as needed. 



1 . DESCRIPTION OF THE CHILD ; 

a . child's age 

b. diagnosis 1f known and medical status 

c. educational settlng(s) 

d. family situation 

2. IDENTIFICATION OF INT ERDISCIPLINARY SERVICES: 

a, core planning team members, frequency of contact, 
funding source 

b. expanded team members, frequency of contact, funding 
sou rce ( s ) 

3. RECORD REVIEW AND SUMMARY STATEMENT OF INTERDISCIPLINARY 
ASSESSMENTS AND SERVICES ; 

a. educational records - Including IEP 

b. I-Team records 

c. pertinent medical records 

d. therapy records 

e. psychological reports 

f. other reports - vision, hearing etc. 

4. ASSESSMENT ; 

a. parent Inventory and needs assessment 

b. child assessment - choose one of the following areas 
to be assessed by you: 

1. motor- gross and fine 

2. self-help or oral motor 

3. functional use of v1 s1on/hear1ng 



c. dally routines/setting of current environments 

d. ecological analysis of future envlronemnts 

e. discrepancy analysis 

f. 1ndent1fy priority needs* Including the need for 
further assessment 

ACTION PLAN i The action plan will be formulated with 
the team and could address an 1nstuct1onal program* 
transition program* dissemination program (family 
Information and training)* comprehensive evaluation, IEP 
development* lesson plan adaptation* case coordination* 
or home based or community based consultation.. (See 
requirements for specific programs in Practlcum Manual). 

a. Team meeting and action plan development 

1. articulate the philosophical approach of the 
team (developmental* compensatory approach* 
adaptive approach etc.) 

2. determine frequency of team meetings 

3. prioritize needs 

4. develop action plan for single high priority 
n eed 

b. Implementation of action plan: 

1. determine method for follow-up 

2. determine need for revision of action plan 

3. participate 1n revision as needed 

4. report on completion of action plan 

EVALUATION OF ACTION PLAN STRATEGY ; 

a. satisfaction of team members 

b. personal reactions 

DISCUSSION ! Elaborate on and summarize your case study 
and Its results. This section should Include references 
to the literature and discussion of the broader Issues 
of providing services to children with mul + 1ple 
handicaps. Some Issues might Include: 

medical vs. education approaches 

types of teaming models and their advantages and 

d 1 sadvantages 

barriers to Teaming 

family centered approach 

Integrated Therapy 
- least restrictive alternatives 

funding Issues 

ava 1 1 abl 1 1 1 ty of needed resources 
train 1ng needs 
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SECTION VI 
Classroom Management 
Lesson Plans 
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CLASSROOM MANAGEMENT 



1* Each Intern will assume normal classroom duties of the 
master teacher for a period of eight weeks. Duties 
assumed are to be mutually agreed upon by the teacher, 
Intern and practlcum supervisor* Example duties which 
may be assumed by the Intern Include: 

a. Maintaining and adjusting (as necessary) dally 
schedule for classroom activities. 

b. Collecting, recording, and filing data on student 
progress. 

c. Reviewing each student's data weekly. 

d. Monitoring performance of classroom personnel (e.g., 
aides, volunteers, practlcum students). 

e. Maintaining contact with parents. 

f. Participating 1n planning meetings. 

g. Participating 1n the IEP process. 



NOTE: See attached sheets for management checklist options. 



2. The Intern will manage a preschool classroom for a 

minimum of four weeks each semester. For each classroom 
management experience the students will: 

a. Develop a weekly lesson plan of classroom goals, 
objectives, and procedures for each activity and 
curriculum area of the classroom routine. 

b. Develop an EEE program evaluation management system 
(I.e., determining whether children acquire skills 
specified by the goals and objectives 1n lesson 
plans). 

c. Develop successive weekly lesson plans that reflect 
the evaluation data and Incorporate necessary 

modi f 1cat1ons. 
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LESSON PLANS 



Lesson plans are required for all lessons which are 
being taught during the four weeks of classroom management. 
Lesson plans and evaluation procedures should be completed 
by Friday of the week prior to the lesson and be made 
available to the cooperatl ng-s1te and university 
supervisors. Failure to do so will result 1n a markdown of 
one letter grade for each day 1t 1s late. The lesson plans 
should Include the following Information: 



GOAL/OBJECTIVE 

Statement of "what" 1s being taught. 



INSTRUCTIONAL PROCEDURES 

Description of antecedent and consequence 
procedures that will be used for beginning the 
lesson and for providing instruction, feedback, 
and practice. 



EVALUATION OF INDEPENDENT PERFORMANCE 

Description of how students* Independent 
performance of skills (without demonstration on 
feedback) will be assessed. 



RESULTS AND NEXT STEPS 

Summary of the lesson results and next steps for 
future lessons. 
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SECTION VII 
Evaluation and Grading Procedures 
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EVALUATION AND GRADING PROCEDURES 



PRACTICA EXPERIENCES! 

1. The cooperat1ng-s1te supervisor will observe the 
Intern on a weekly basis and review weekly the 
Intern's responsibilities* performance, strengths* 
weaknesses* and offer feedback* 

2. The UVM supervisor will observe the Intern 1n 
his/her practlca placement at least five times per 
semester. 

3. MID SEMESTER AND END OF THE SEMESTER EVALUATIONS: 

a. Mid Semester : The cooperat1ng-s 1te supervisor, 
UVM supervisor and Intern will meet mid 
semester to discuss Intern's progress. The 
cooperat1ng-s1te supervisor and UVM supervisor 
will have filled out a formal evaluation of the 
Intern prior to this meeting. 

After reviewing the formal evaluations* a 
tentative grade will be assigned at this time 
accompanied by a 11st of strengths* weaknesses 
and suggestions for Improvement. The 11st of 
suggestions will be kept for the final 
evaluation meeting to help determine a final 
grade. 

b. Final Evaluation : The cooperatl ng-s1 te 
supervisor, UVM supervisor, and Intern will 
meet at the end of the semester to discuss the 
intern's progress since the mid semester 
evaluation. The cooperatl ng-s1te supervisor, 
Intern and UVM supervisor will have completed a 
formal evaluation of the Intern prior to this 
final meeting. The evaluations and 11st of 
suggestions from mid semester will be reviewed 
and a consensus will be arrived at 1n assigning 
the final grade. 



WRITTEN PRODUCT REQUIREMENTS: 

1. The UVM supervisor, the cooperatl ng-s 1te 

supervisor, and the Intern will fill out the 
Individual planning and progress chart jointly. 
Written products will be due at this time unless 
cleared with the UVM supervisor prior to the due 
date. Products that are handed 1n late will be 
penal 1 zed . 
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2. The UVM supervisor will monitor and evaluates 



a* seven program plans 

b. two comprehensive assessments 

c. two Individual Education Plans (IEPs) 

d. family dissemination program 

e. child find/screening process evaluation 

f. products required during classroom management 

g. weekly lesson plans and evaluations of 
activities for which the Intern 1s responsible 

NOTE: Written products need to be turned 1n 1n final form 
on the due date. 



III. UNIVERSITY EVALUATIONS: 

1, Evaluation forms will be completed at the end of 
each semester. They will Include: 

a. evaluation of the UVM advisor by the Intern 

b. evaluation of the cooperatl ng-s1te supervisor by 
the Intern 

c. evaluation of the Intern by the cooperat1ng-s1te 
superv 1sor 



IV. FINAL SEMESTER GRADING PROCEDURES 

The student's final grade at the end of the semester 
1s based upon the average of the grades received for 
the written products (e.g.» case studies) and observed 
practlca performance. However, 

THE FINAL GRADE FOR EACH SEMESTER CANNOT BE HIGHER 
THAN THE PRACTICA EXPERIENCE GRADE. FOR EXAMPLE. A 
WRITTEN PRODUCT GRADE OF "A" AND A K3ACTICA EXPERIENCE 
GRADE OF "B" WIL» »£SJ«I,T IN A GRADE Oh "B". 
CONVERSELY, A WRITTEN PRODUCT GRADE OF »B" AND A 
PRACTICA EXPERIENCE GRADE OF "A" WILL RESULT IN A 
GRADE OF "B+" OR "A-". 
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FORMAL REVIEW PROCEDURE 

Prior to the end of the Fall Semester, a formal review 
of the' student's progress and skills across practlca 
and course settings will be conducted. The purpose 
of this formal review 1s to assist the Program 
Coordinator of UVM's graduate program 1n Essential 
Early Education 1n making a decision concerning the 
student's continuation or discontinuation with the 
qraduate program 1n Essential Early Education at UVM. 
The formal review process, conducted by the Program 
Coordinator, will Include: 1) Individual Interviews 
with all cooperat1ng-s1te supervisors, the UVM 
supervisor, the student's advisor (1f different), and 
the Intern, and 2) a formal meeting with the student 
to share the Information collected and the decision 
concerning program contl r Jat1 on . If the Intern 
disagrees with the decision concerning program 
continuation, the Program Coordinator will Inform 
him/her of formal grievance procedures. 



INDIVIDUAL EDUCATION PROGRAM OUTLINE 



Grading Shtet 



GRADING; 1.0 z Excellent (A) Student: 
3.6 = A- 

3.5 s B+ Program: 
3.0 * Good (B) 



GRADE WEIGHT 

1. Lfi&S- Interna will keep logs X 2 * 

of parent involvement! planning 
meetings, quarterly IEP meetings, 
and annual IEP meetings. The 
log of each activity should be 
written in the following format: 





im H At i I VIT* : (e.g. , 
l j. vu . weiuenl ) 


parent 


V . 


I. 




c . 


PARI 1C1PANTS: 




d . 


DESCRIPTION 01- INTtkN'S 
AND/OH RESPONSIBILITIES 


HULL 



2. CQBI&HIS.Qt.lte: 

a. EBESEMI-LfcVtUS-QE-KDiitAIlQHAL „. X 2 , 

EEREMHANCfc: * summarization 
of assessment data to provide 
an informative picture of the 
child's level of functioning. This 
should not only include quantitative 
data, but also qualitative and 
interpretative information. 



b. LQNG.IfcRli-A&&yALGQAL;>: X 2 z 

These should reflect the 
child's present levels of 
educational performance and 
specify the skills to be 
achieved over the school year. 



ERLC 



A list of the specific skills, 
including conditions, behavior, and 
criteria for achieving each annual 
goal . 

t¥ALUAIiGM-E&ft£Eimfit£-Ali& x 1 

SCHEDULES: The types of 
evaluation procedures and tools 
to be used to monitor program 
effectiveness , including 
generalization and maintenance. 



^ 4 



>TAL 



e. EAlIl£LEATlQll..ltL IUE-&EGULA& X 1 - 

EQU£AII£(L ERQQEAi!: 

A statement reflecting the 
percentage of time the child 
has the opportunity to Interact 
in mainstream settings with peers. 

f. SrCCUL.EbUC&IlQN.&NQ.BELAXEIi XI: 

5EBltl£E§: * description of all 

services required to meet the 
child's needs. 

g. fiy&AIiQN.QE SEHViCtS: X 1 z 

Projected date for beginning 

the program and anticipated 
duration . 

MAXIMUM POSSIBLE SCORE IS HB. 0 1 VIDE THE STUDENT'S TOTAL SCORE BY \? 
TO DETEKMI RE SCORE. 



BEST COPY AVAILABLE 



INSTRUCTIONAL PROG HAN PLAN OUTLINE 
Grading Sheet 



GRADING: 4.0 - Excellent (A) Student: 

3,6 = A~ 

3,5 s B+ Program: 

3.0 s Good (B) 



ERLC 



1 • &E££RLEILQiLQElLEUliEB : 

Learner « haracter istics that 
are pertinent to the program. 

2 ♦ Afi£E85ttEHI_ i&EBBlS AIUK : 

a, procedures, instruments used, etc, 

b. present levels <f performance. 
(NOTE: Include loth descriptive 
information as /;ell as 

test scores). 

3. MA&IEMLQBiiKIlK: ( WHAT to 
teach) specifies conditions, 
behavior and criteria: 

a. provides for generalization 
across people, settings, 
materials, and other natural 
cues , 

b. provides for maintenance 
across time, 

c. provides for self-initiation. 

». WLIIftMLt: (WHY teach 
this objective?): 

a. integrates assessment results, 

b. specifies long term significance. 

EMABkiAGJiSJECimS: An 
outline of the steps written in 
the form of behavioral objectives 
the trainer will utilize to bring 
the learner from his/her current 
level to mastery. The following 
areas should be addressed: 

a. Acquisition/ Prof iciency , 

b. Self- Initiation, 



GRADE WEIGHT SUBTOTAL 
X 1 s 



kp 



p 



KSTCOPV AVAILABLE 



c • General i zat ion , 
d • Maintenance. 

6 . m&IRUaiiflKAL.mWKEtt&M : 
(WHERE to teach): Specifies 
locat ion(s) , position(s) , 
and t ime( s) . 

7- LKSIEU£IWMAL.lIATEBUL5^tlB 
(WHAT to teach with): 

a. Items to be used and their 
arrangement , 

b. Activities to be used 

(e.g., games, practice, etc.). 

8 . U&IRU£IlQli eBQEE&HfiES : 
(HOW to teach) : 

a. Sequential description 

of teaching/learning procedures, 

b. Reinforcement , 

c. Error correct! on. 

NOTE: Each step in Number c ) 

( a-d ) should be addressed through 

one teaching/ learning procedure or more. 

9. BAIi.QQkLECIiQli-BBQCEUU&E§: 
(Measure effectiveness): 

a. Types of data to be collected 
maintenance data), 

b. Data sheet 

c. Graphing procedures, 

d. Reliability procedures. 

10. B££ULI£: What does the data show? 

11. &i££US£lQU: Was the program 
successful, what are the next 
steps, etc. 



X 1 



X 1 



X 2 * 



X 2 



X 1 
X 1 



MAXIMUM POSSIBLE SCORE I .*> 60. DIVIDE THE STUDENT f S TOTAL SCORE BY V> 
TO DETERMINE GRADE. 



57 



TRANSITION PIOCMM OUTLINE 



Grading Sheet 



GRADING; 4.0 s Excellent (A) Student: 

3.6 z A- 

3.5 = B«f Program: 

3.0 5 Good <B) 



GRADE WEIGHT SUBTOTAL 



(from Instructional proi^am). 

2. Develop a plan 

describing the activities, timelines, 
and assigned responsibilities for 
transitioning the child into the next 
school setting. This plan should 
include the following components: 

a. l£jj&_.EiAaaill*~lft*: Participate as 
a team member in any transition 
activities that flay occur and keep 
a log of participation. 

b. EaBlil^laialifiJafeati Develop a plan 
for supporting the family's 
partnership in the transition 
process • 

c. EcfeCittalliai-fiL-ttie-ChUi: Conduct 
an ecological analysis of the 
kindergarten setting to identify the 
survival skills the child lacks and, 
based upon you r re commend at ion , 
should be included in the child's 
IEP. 

d. EU£SLUifcQt_eiaD: Develop a plan for 
placement and integration of the 
child into the public school-age 
setting. 

e. HfiDiLQLiQA-EiaD: Develop an 
informal plan for monitoring tne 
child's participation in the next 
school setting. 

3. EYAWAILMLELAIU Develop a plan for 
evaluating the transition process. 



1 



X 1' 



X 2 



X 2 



MAXIMUM POSSIBLE SCORE IS 56. DIVIDE THE STUDENT'S TOTAL SCORE BY m 
TO DETERMINE GRADE. 



COMMUNITY-BASED CONSULTATIVE PROGRAM OUTLINE 
Grading Sheet 



GRADING: 4.0 s Excellent (A) Student: 

3,6 6 A- 

3,5 s 8* Program: 

3.0 * Good (B) 



GRADE WEIGHT 

1. B£5tBLEILfttl.ftE-Itit^Qtlt!Ul!m — X 1 * 
££IUH£: Brief description of 
the early childhood setting 
(preschool, day care, etc) and 
staff in which and with whom you 
will t>e developing, implement ing , 
and evaluating the program, 

2. HllQ.Mll- Convincing logical 
need for the establishment of trie 
program. Include assessment 
information concerning child and 
family needs for sujh a program. 

3. CQtiQUklfliTI YE . ogitci A y t^QyXCQMg ; 
Precise statement of proposed 
objectives/outcomes of program, 

A description of the procedures, 
instruments , and set t ings/act i vi t les 
that will be used for establishing 
communicat ion/rappurt with the staff 
of the community setting and 
developing, implementing, and 
evaluating the program. 

h. LYAkUATlQtLPUfc: Description of „. X 2 * 

the instruments, forms, data 
col lect ion procedures , t imel ines , 
arid responsibilities for documenting 
the effect iveness of the program. 
(Be sure to include pre- and post-test 
assessment evaluations, along with 
any other pertinent data). 

6. INI&RlLEKIieJLWJi: Maintain a daily X 2 z 

log of the implementation of the 
consul tat i ve program. 

7* E£SULI5 : What does the data show x 2 s 

in regards to the effectiveness of 
the program? (This should include 
comparisons of pre-and-post assessment 
information as well as any other 
pertinent data). Please include 
pertinent anecdotal comments as well 
data sheets <«r , r .iphs. 




X 1 = 

X 1 s 

X 4 z 



8* DISCUSSION; Was the program X 2 * 

successful? What were the program's 
strengths and shortcomings? What are 
possible next steps? What changes 
might you make in the future? 



MAXIMUM P0SS1BU iiCGKfc IS 60. DIVIDE THE STUDENT • S TOTAL SCORE BY 
TO DETERMINE GRADE, 




HONE-BASED CONSULTATIVE PIOGMM OUTLINE 
Grading Sheet 



GRADING: **,0 * Excellent (A) Student: 

3.6 z A- 

3,5 * B+ Program: 

3.0 * Good (B) 



GRADE WEIGHT SUBTOTAL 



1. 



3* 



5. 



6. 



7. 



tt&Cai£UM-QE-IUE-EmiX : Br i e f 
description of the child and his/her 
family with whom you will be 
developing, implementing, and 
evaluating the program. 

BAILflHAUfct Convincing logical 
need for the establ i s iment of the 
program. Include ass issment 
information concernirji family and 
child needs and desists for such 
a program. 

tftttSULUIUE-QBiEClUE^flUlCQHt : 
Precise statement of proposed 
objectives/outcomes of program* 

CfiMmimXeatttEfimilQtLELAU : 
A description of the procedures, 
instruments, and settings/activities 
that will be used for establishing 
communication/rapport with the 
family and developing, implementing, 
and evaluating the program. 

ElALUAILQtLPWH: Description of 
the instruments, forms, data 
collection procedures, timelines, 
and responsibilities for documenting 
the effectiveness of the program. 
(Be sure to include pre- and post-test 
assessment evaluations, along with 
any other pertinent data). 

aiERiEliliCiLLQG: Maintain a 
daily log of the Implementation of 
the consultative program. 

RtSULIS: What does the data 
show in regards to the effectiveness 
of the program? (This should include 
comparisons of pre-and-post assessment 
information as well as any other 
pertinent data). Please include 
pertinent anecdotal comments .<i 
well as data sheets and grap' 



X 1 



X 1 



X 1 



X 4 



X 2 



X 2 



8. Ci5tiiS5tIQM- Was the program 

successful? What were the program's 
strengths and shortcomings? What are 
possible next steps? What changes 
might you make in the future? 



X 2 



MAXIMUM POSSIBLE SXORK IS 60. 
TO DETERMINE GRADE. 



DIVIDE THE STUDENT'S TOTAL SCORE BY \b 



Gi 



KST COM AVAILABLE 



6; 



9 

ERIC 



GRADING: 



DISSEMIMT10H PROGRAM FLAM OUTLIME 
Grading Sheet 



4.0 =: Excellent (A) Student: 

\\t I B+ Program: 

3^0 s Good (B) 



1. 



2. 



3. 



Brief description of the number 
families whose children receive 
services; how information is 
currently shared with families. 



GRADE WEIGHT SUBTOTAL 
X 2 s 



of 
EEE 



>urpose 
>f this 



tm&timAnQtLeQAk: 

Precise statement of 
and proposed outcome < 
program. j 

Specify how data will be collected 
to determine a) what information 
needs each and every family has; 
b) how families would like to receive 
the information; and c) when, where, 
and how often families would like to 
receive the information. 

assessment results indicating family 
responses of desired Information and 
dissemination proceduies. 

£Q!!mttEM5I¥E-&LSStMiKmQtL .EUH : 
For each major dissemination activity 
that will be implemented throughout 
the year, specify: 

a. the proposed objective or 
ant lei pa ted outcome , 

b. the timelines (across academic 
year) , 

c. the specific procedures for 
disseminating the information, 



d. 
e . 



persons involved, 

when and where the dissemination 
activities will take place (if 
appl icabl e ) . 



G 



X 1 



X 3 



X 2 



X 4 



8. 



E]lAL!im(ULEU!!l: Describe the 
evaluation procedures, including 
copies of any evaluation forms, that 
will be used for evaluating each 
disseminating activity as well as for 
evaluating the overall dissemination 
plan « 

fi£SULI s * Report results from 
evaluations of overall dissemination 
plan* 

&i2£ii££iQt! 5 Were tne number of 
objectives addressed throughout the 
year reasonable? Were the procedures 
successful in disseminating 
information? Vlhat were the 
strengths/weaknesses of the 
dissemination plan? What changes 
might you make in the future? 



X 2 s 



X 2 



X 2 



MAXIHUM POSSIBLE SCORE 
TO DETERMINE (.RAPE. 



IS 12. DIVIDE. THE STUDENT'S TOTAL SCORE BY 18 



BEST COPY AVAILABLE 



G 



I 



EVALUATION OF CHILD FIHD/SCBEENIMG PROCESS OUTLINE 



Grading Sheet 



GRADING: «.0 z Excellent (A) Student: 
3.6 r A- 

3.5 = B* Program: 
3.0 s Good (B) 



GRADE WEIGHT SUBTOTAL 



1. CWUL^UttLEEfitEttUaE: An X 3 

outline of procedure for 
contacting all parents of 
childrer through five years of 
age to ins'orm them of special 
services for children with 
handicaps. This outline 
should include procedures that 
address: 



a . Community Awareness 

b. Referral Systems 



2. ££8E&Ni2IQJE&fi£EaS: A detailed X s = „. 

description of the process, i.e.) 
instruments , personnel involved, 
areas evaluated, procedures, 
communication of results to parents, 
follow up, etc. 

i* LOGS: Students will keep logs XI- 

of~participation in the child 
f ind/ev aluat ion process. 

t^ALUAHQH: * written critique „. X j = „ fc 

of child find/screening including 
strengths and weaknesses , and 
suggestions for improvement. 



HAX1HUH POSSIBLE SCORE IS 36. DIVIDE THE STUDL * 1 S TOTAL SCORE BY 9 
TO DETERMINE GRADE. 



G5 

.JBranrnmiE 



COMPREHENSIVE EVALUATION OUTLINE 



Grading Sheet 



GRADING: *.0 = Excellent (A) Student: 

3.6 s A- 

3.5 * B+ Program; 

3.0 = Good (B) 



GRADE WEIGHT SUBTOTAL 

1« L£G5 : Interns will keep logs X 2 =. 

of the four-step process in 
developing a comprehensive 
evaluation plan which will include: 
a) establishing a Basic Staffing 
Team, b) informing parents of their 
rights and obtaining consent , 
c) reviewing referral informat ion , 
and d) writing the comprehensive 
evaluation plan. The lug of each 
activity should be written in the 
f ol lowing for mat : , 



a i 


TYPE W ACTIVITY : ' (e.j? . 
invol vement ) 


, parent 


t . 


I* AT h ; 




c . 


PARTK'I PANTS: 




d. 


DESCRIPTION INTERN 1 S 
AND/OK RESPONSIBILITIES 


HOLE 



2. cqmehis Qt .tytieafcutysiyt 

HALUAIiUtt: 

a. fifcA&QN .EtflL BfctEKHAL: * X 1 z m 

statement of tin- reason for 
referral together with the 
referral source. 

t. LV ALU AI 1QH _ UU tUl 1 y . A Hb * i ^ 

PBQCEUyfi&S: A l»s.t of 
evaluation questions and 
correspond ing assessment 
instruments for eat h area to 
determine eligibility for EEE 
services and the IEP, including 
identifying the child's developmental 
strengths and needs, learning style, 
and preferred levels of interaction 
across a variety of settings. 



3. fiflliaUCLCftllEBMEIlSWLEllALUAIittiS: X 3 * 

Interns will administer a minimum of 
two different tests under the 
guidance and supervision of the 
master teacher. 

WHIUB^EWWAIiQK.EEEQBIs X 4 = 

A synthesis of quantitative and 
qual 1 tat i ve \ n format ion 
related to the assessment 
areas and questions addressed 
in the evaluation plan. 



MAXIMUM POSSIBLE .M'ORt IS bi 1 . DIVIDE THE STUDENT'S TOTAL SCORE 8Y 13 
TO DETERMINE GhADE . 



BEST COF V AVAILABLE 



9 

ERIC 



INDIVIDUAL EDUCATION PROGRAM OUTLINE 
Grading Sheet 



GRADING; 4.0 z Excellent (A) Student: 

3.6 = A- 

3.5 z B* Program; 

3*0 s Good (B) 



r*ADE WEIGHT SUBTOTAL 



1. LfiG&! Interns will keep logs X 2 

of parent involvement, planning 
meetings, quarterly IEP meetings, 
and annual IEP meetings. The 
log of each activity should be 
written in the following format; 

a. TYPE Of ACTIVITY: (e.g., parent 
invoi vement ) 



b. DATfc : 

c. PARTICIPANTS: 

d. DESCRIPTION OF INTtRN'S ROLL 
AND/OR RESP0NSIB1L11 Its 

2. £GHIEKIS-.QiLl£E: 

a. EaE5EHI-LWEU6-QE.EBU£AIiflHAL ™ X 2 = 

EEBEQfitlAB£t : * summarization 

of assessment data to provide 
an informative picture of the 
child's level of functioning* This 
should not only include quantitative 
data, but also qualitative and 
interpretative inf or mat ion . 

b. LQW&Jttim_AliNUAU-GQAU£'- 
These should reflect the 
child's present levels of 
educational performance and 
upe^ify the skills to be 
achieved over the school year, 

c- SUQRI.ItBB.QBAEtliJttS: 

A list of the specific skills, 
including conditions, behavior, ard 
criteria for achieving each annu«i 
goal . 

d. U4LU&ZlQl.eEBUIULIE8LiMB 
££UE£liL£S: The types of 
evaluation procedures and tools 
to be used to monitor program 
effect iveness, including 
generalization and maintenance. 



X 2 s 



X 1 = 




A statement reflecting the 

percentage of time the child 

has the opportunity to interact 

in mainstream settings with peers* 

f. aEE£IAt.EBy£AIlQN.ANa.BELAItt X 1 * 

SE&KKE&: * description of all 
services required to meet the 
child 1 .* needs. 

&• HUWHQN.Qf- SERVICES: X 1 * 

Projected date for beginning 
the program and anticipated 
duration. 



MAXIMUM POSSIBLE SCORE IS M8. DIVIDE THE STUDENT'S TOTAL SCORE BY 12 
TO DETERMINE SCORE. 



60 



CASE STUDY OUTLINE FOR 
STUDENT WITH SEVE1E AND MULTIPLE HANDICAPS 

Griding Sheet 



GRADING: 4.0 = Excellent (A) 
3.6 = A- 

3.5 = 

3.0 s Good (B) 



Student: 
Prog ran: 



1 . PE5CRIPU0H QE-EHilB : 

a. child's age 

b. diagnosis, If known 

c. educational settings 

d. family situation 

2 • IfiMUEitmtULQE-il I£H£IS£l£kiliAfil 
SEMAES: | 

a. core planning t'-am members 

b. expanded team member:, 

3 . RttQBD .BEUEa-m-SUmim-SIAIEM EM 
CE-J.HIE8CiS£lEU.HA£t-AS5ES£HEilT§ 

a. educational records -including IEP 

b. 1 Team records 

c. pertinent medical records 

d. therapy records 

e. psychological reports 

«. aSSESSUfcltl: 

a. parent inventory and needs 
assessment 

b. child assessment - Choose one 
of the following areas to be 
assessed by you: 

1) motor- gross and fine 

?) self help or oral motor 

3) functional use of vision/hearing 

c. Dally routines/settings of current 
environments 



GRADE WEIGHT SUBTOTAL 

X 1 8 



d. Ecological analysis of future 
environments 

e. Discrepancy analysis 

f. Identify priority needs, including 
the need for further assessment, 



5. ACIiGILEMNs Th « Action Plan could X * s 

address an Instructional program, 

transition program, dissemination 
program (family Information and 
training), comprehensive evaluation, 
IEP development, lesson plan 
adaptation, case coordination or home 
based or community based consultation. 
(See requirements for specific programs 
in Training Manual . ) 

a» Team meeting and action plan 
development 

1) articulate philosophical 
approach of the team 

2) determine frequency of 
t earn meet lrigs 

3) prioritize needs 

JO develop action plan for 
single high priority need 

b. Implementation of action plan 

1 > determine a method for 
foi low-up 

2) determine need for 
revision of action plan 

3) participate In revision 
as needed 

U) report on completion 
of action plan 

6. El&ltU&I ifllLQE _ACHC1L EUiL 2 I BAIEfil : X 2 * 

a) Satisfaction of team members 

b) Personal reactions 

7. QlStUSSlQU: Elaborate on and X 3 = 

summarize your case study and its 

results. This section should 
Included references to the 
literature and discussion of the 
broader issues of providing services 
to children with multiple handicaps. 
Some issues might Include; 

- Medical vs. educational approaches 

- Types of teaming models and their 
advantages and disadvantages 

- Barriers to teaming 

- Family centered approach 
• Integrated therapy 

- Least restrictive alternatives 

- Funding Issues 

- Availability of needed resources 

- Training needs 

MAXIMUM POSSIBLE SCORE IS 68. DIVIDE THE STUDENT'S TOTAL SCORE BT 17 
TO DETERMINE GRADE. 



BEST COPY AVAILABLE 
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EVALUATION OF UNIVERSITY OF VERMONT ADVISOR BY INTERN 

Oate: - 



Name: 



Intern: 



The rating scale is based on a 1-9 rating with 1 being a 
poor score and 9 being excellent. 

1. Advisor's Availability: 

! 2 3 4 5 6 7 8 9 

2 Quality of Advisor's Recommendations and Ability to 
Refer You to Others for Appropriate Advice. 

e fi 7 8 9 



3. 



Advisor's Overall Professional Behavior Cj.O- tQ 
scheduling necessary meetings, amounx 
respond to request for advice, etc.). 

! 2 3 4 5 6 7 8 9 

4. Quality of Advisor's Rapport With you (e.g., friendly, 
honest, courteous). 

1 2 3 * 5 6 7 8 9 

5. Quality of Advisor's Knowledge of Curriculum Materials. 

1 2 3 4 5 6 7 8 9 



7. Quality of Advisor's Knowledge of Educational 
Assessment* 

A 5 6 7 8 9 



n 



9 
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8, Quality of Advisor's Knowledge of Research Methods of 
Evaluating Services* Training and Progress of Students. 

123456789 

9. Quality of Advisor's Ability to Encourage (Inspire) You 
to Continue Your Professional Development. 

123456789 
ADDITIONAL COMMENTS: 



71) 



EVALUATION OF COOP E RAT I NG- SITE SUPERVISOR BY INTERN 

Name: Dates 

Intern; — — — 



The rating scale 1s based on a 1-9 rating with 1 being a 
poor score and 9 being excellent. 

1. Cooperatl ng-s 1te supervisor's Availability: 

123456789 

2. Quality of Coope t1ng-s1te Supervisor's Recommendations 
and Ability to Refer You to Others for Appropriate 
Advice. 

1 2 3 4 5 6 7 8 9 

3. CooperaL1ng-s1te Supervisor's Overall Professional 
Behavior (e.g., scheduling necessary meetings, amount of 
time needed to respond to request for advice, etc.). 

1 2 3 4 5 6 7 8 9 

4. Quality of Cooperatl ng-s1te Supervisor's Rapport With 
you (e.g., friendly, honest, courteous). 

1 2 3 4 5 6 7 8 9 



Quality of Cooperatl ng-s 1te Supervisor's Ability to 
Encourage (Inspire) You to Continue Your Professional 
Oevel opment . 

l 73456789 



ADDITIONAL COMMENTS: — 



7; 



EVALUATION OF THE INTERN BY THE COOPERATING- SITE SUPERVISOR 

Intern: , Cooperat1ng-s1te: 

Supervisor: , 



School: , Date: 



PLEASE RATE THE INTERN UNDER YOUR CHARGE ON THE ITEMS BELOW. 

1. Quality of Implementation of teach 1 ng/ 1 ea rn 1 ng 
procedures described 1n IEPs. 

1 2 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 

2. Quality of Intern's knowledge of curriculum materials 
being used 1n practlcum. 

1 2 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 

3. Quality of Intern's application of behavior analysis. 

1 2 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 

4. Willingness to take advice of the Cooperat1ng-s1te 
Supervisor. 

1 2 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 

5. Quality of positive affect with other professional staff 
of the school . 

1 2 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 



o 
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6. Intern's overall professional behavior (e.g., 
punctuality, scheduling visits, cooperation with other 
specialists, etc.) 

1 2 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 

7. General estimate of intern's performance. 

1 2 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 



NUMBER OF CHILDREN CURRENTLY BEING SERVED BY THE INTERN : 



NUMBER OF SPECIAL EDUCATION PROGRAMS CURRENTLY BEING 
IMPLEMENTED BY THE INTERN 



WHAT DO YOU BELIEVE IS THE INTERN'S GREATEST STRENGTHS? 



WHAT DO YOU BELIEVE IS THE INTERN'S GREATEST NEED? 



OTHER COMMENTS: 




EVALUATION OF OBSERVATIONS 



Student Name: 



U.V.M. Supervisor: 
Rater: 



Master Teacher: . 
Date: 



Time Observed: 



Activity: 



KEY: 4»Highly Satisfactory; 3»Satisfactory; 2=Needs Work; 
l»Unsatisfactory ; NO=Not Observed. 



EVALUATION ITEMS 


SCORE 


COMMENTS 


I. INSTRUCTIONAL TEACHING TECHNIQUES 

A. Facilitate! Student Acauleltlon of 

SfciLH 

1« Provldee for positive revise of 
Instructional content 






2, Introducee new skills efter 

etudente have dsaonstrstsd maetery 
of prerequlelte ekllLe 






3. Dellneetee the leeeon'i content to 
etudente prior to 1n1t1et1ng 
1 net ruction 






4. Provldee neceeeery end sufficient 
1netruct1onel mttsHsls 






5. Provldee neceeeery end sufficient 
models end examples 






6. Cuss studsnts to rslsvsnt fssturss 
of s tssk 






7. Usss 1nstruct1onsl prompts 
sffsctlvsly 






a» Asks qusst1ons/rsd1 rscts to 
snsbls studsnts to 
corrsct/complsts tasks — 






b« ALLows studsnts to rsspond 
bsfore prompting 






c. Usss the m1n1msl/nscssssry 
amount of prompts 






d« Fsdss prompts 






1 8t 61vss spsdflc fssdbsck to 

studsnts on thslr parformence 
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KEY: 4-Highly Satisfactory; 3«Satisfactory ; 2-Needs Work; 
1-Unsatisfactory; NO-Not Observed. 



pwaT.nATTnu TTEMS 


SCORE 


COMMENTS 


9. ProvldM opportunHHt for 

etudante to ginirillzi akllle to 
functional eattlnga 






10. Works flexibly and efficiently 
*1th1n echedule 






o. eltere 1netnjct1oneL content •■ 
neceeeary during • Litton 






b. Ttktt tdvtnttgt of ongoing 
tct1v1t1tt to tnhanct Learning 






c. Conducta 1natruct1on within 
t1ma aLLotmanta 






11. Bplnga auf f 1c1ant/poa1t1 va cLoaura 
to Learning aaaalona 






a. c«unlDitn Effective LvJttth 
Studente 

12* Praaanta Information 1n a Logical* 
organized manner 






13. 61vee cLeer f condee dlractlone 






14. Danonetretea appropriate voice 

control 






a. Beta 






b. Pitch 






c. Intonation 






I d. Enundatlon 






I e. Voluwe 
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KEI: 4=Highly Satisfactory; 3=Satisfactory ; 2=Needs Work; 
IsUnsatisfactory ; NOsNot Observed. 



EVALUATION ITEMS 


_SCORE 


COMMENTS 


15. Appropriately and effectively 
conveye leaning nonvarbally 






a, Eye contact 






b. Facial oxproaelono 






c. Body poaturaa 






d, Phyalcal prox1»1ty/touch 






a, Gestures 






16, Ba Lancet taaohar/atudant 
participation 






17, Uaaa vooabulory/eontanca structure 
conalatant eith student's skill 
laval/aga 






IX, BEHAVIORAL TEACHING TECHNIQUES 

A. Structural Tha Envlroneent For 
Aooroorlata Bahavlcr 

1, Develops rapport with atudanta 






a. Maintain! poaltlva attitude 
toward a atudanta 






b. Listens and raaponda to 
atudanta 1 axpraaalona of 
naacia/lntaraata 






2, Haa Mcarlala raadlly aval labia 

for 1ratruot1on 






3, Poa1t1ona/aaata atudanta 
appropriately dapandlng on 
Individual naada and tha task 






4, Achievee attention of students 
prior to Initiating Instruction 
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KEY: 4= 



4=Highly Satisfactory: 3=Satisfactory } 2sNeeds Work; 
IsUnsatlsfactory ; NOsNot Observed. 



EVALUATION ITEMS 


SCORE I 


COMMENTS 


S. Halntalna atudant attantion 






a. Calla or. ttudanta In random 
order 






b. VBrlaa aotlvltlaa during 
Itssons 






1 c. Provldeo opportunl t1ee for all 
etudonte to pertldpete 






[ 6. Spec1f1ee epproprlete 
contlngendee 






| 7. Monltora eet1v1t1ee of oil 
etudente 






Q Pflna^afintl u fn 1 Inm thpflunh on 

eetebUehed contlngenolee 






[ 9. Provldee opportunities for 

utudsnts tc eoouM reeponelbl 11 ty 
for their om behevlor (choicest 
eelf-eveluatlon) 






10. Provldee opportunities for 






11. Acta effectively to rooolvo 
cMeei/conf Ucte 






HS> krrmna mm for iBQQth transitions 

botveon sctlvltlss 






B_ Dseonat rates Cnanatencv With 
RalnforotMnt grocoduree 

1 13. Provides neceeeery and sufficient 
I relnforcesent for sppropMsts 






1 14. Effectively usss verloue typee of 
1 reinforcement 






1 15. Involvee etudent peers 1n 

mm j m\ — — ^_ ^ ^ A m^mm^k wm mm mm m\ t\M 4 A 4tt 






1 16. Consistently follows oppropHoto 
1 relnforoeMnt schedules 






r 17. Eveluetee effectlveneee end elterB 
1 reinforcer*' reinforcement 
1 ^cheduUt mt r*er%»ee ry 
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APPENDIX B 
Sample Program Evaluation Forms 



EVALUATION OF UNIVERSITY OF VERMONT ADVISOR BY INTERN 



"•■•» 0«t«. 



Inttrm 



ISS/I^S ItVa l* < UM °" 4 1-9 rat1n 9 with 1 being a 
poor score and 9 being excellent. 

1. Advisor's Availability: 

1 2 3 4 5 6 7 8 9 

2. Quality of Advisor's Recommendations and Ability to 
Refer You to Others for Appropriate Advice. 

1 2 3 4 5 6 7 8 9 

3. Advisor's Overall Professional Behavior (e.g., 
scheduling necessary meetings, amount of time needed to 
respond to request for advice, etc.). 

1 2 3 4 5 6 7 8 9 

4. Quality of Advisor's Rapport With you (e.g., friendly, 
honest, courteous). 

1 2 3 4 5 6 7 8 9 

5. Cuallty of Advisor's Knowledge of Curriculum Materials. 

1 2 3 4 5 6 7 8 9 

6. Quality of Advisor's Knowledge of Applied Behavior 
Analysis and Other Intervention Methodologies. 

12 3 4 5 6 7 8 9 



Quality of Advisor's <nowledge of Educational 
Assessment. 

1 2 3 4 5 6 7 8 
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8, Quality of Adv1sor*s Knowledge of Research Methods of 
Evaluating Services* Training and Progress of Students, 

I 2 3 4 5 6 7 8 9 

9. Quality of Adv1sor»s Ability to Encourage (Inspire) You 
to Continue Your Professional Development. 

12 3* 5 6 7 8 9 
ADDITIONAL COMMENTS} 



S3 



EVALUATION OF COOPERATING- SITE SUPERVISOR BY INTERN 



Nimtl — Date: 

Intern: 



The rating seal* 1s based on a 1-9 rating .1th 1 being a 
poor score and 9 being excellent. 

1. Cooperat1ng-slte supervisor's Availability: 

1 2 3 4 5 6 7 8 9 

2 ' *»VltL°*t C f°P« r ^ 1n g-s1te Supervisor's Recommendations 
Advice Y ° U t0 0thers for Appropriate 

1 2 3 4 S 6 7 8 9 

3. Cooperat1ng-s1te Supervisor's Overall Professional 

Behavior (e.g., scheduling necessary meetings, amount of 
time needed to respond to request for advice, etc.). 



1 



8 



4. Quality of Cooperat 1ng-s 1 te Supervisor's Rapport With 
you (e.g., friendly, honest, courteous). 



5. Quality of Coope rat 1 ng-s 1 te Supervisor's Ability to 
Encourage (Inspire) You to Continue Your Professional 
Devel opment. 

1 2 3 4 5 6 7 8 9 



ADDITIONAL COMMENTS: 



84 



EVALUATION OF THE INTERN BY THE COOPERATING- SITE SUPERVISOR 



Intern: _ Cooperat1ng-s1te: 

Supervisor: 

School: Date: 



PLEASE RATE THE INTERN UNDER Yn\sR CHARGE ON THE ITENS BELOW. 



1. Quality of Implementation of teach i ng/ 1 ea rn 1 ng 
procedures described in IEPs. 

1 2 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 



2. Quality of Intern's knowledge of curriculum materials 
being used In practlcum. 

12 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 



3. Quality of Intern's application of behavior analysis. 

1 2 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 



4. Willingness to take advice of the Cooperat 1 ng-s Ite 
Superv 1 sor . 

1 2 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 



E. Quality of positive affect with other professional staff 
of the school . 

1 2 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 
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6. Intern's overall professional behavior (e.g., 
punctuality, scheduling visits* cooperation with other 
specialists, etc) 

0 1 c ? * 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 

7. General estimate of Intern's performance. 

12 3 4 5 NA 

Poor Fair Good Very Good Excellent Not Applicable 



NUMBER OF CHILDREN CURRENTLY BEING SERVED BY THE INTERN: 

NUMBER OF SPECIAL EDUCATION PROGRAMS CURRENTLY BEING 
IMPLEMENTED BY THE INTERN 

WHAT DO YOU BELIEVE IS THE INTERN'S GREATEST STRENGTHS? 



WHAT DO YOU BELIEVE IS THE INTERN'S GREATEST NEED? 



OTHER COMMENTS: 



SR 



TRAINEE EVALUATION OF OVERALL EEE TRAINING PROGRAM 



Name:. 



School Year:. 



Rating Sr»1» 

fon^/i^li^l-ilS*' TS the degree of usefulness according to the 
following sea e: 1-not useful; 2-some»hat useful; 3-useful; 4»very useful . 

?r?7n^ 10na11y T*?' IP addU1on ' for each 'tin rank t amolnt of ' 
l-WfleleUT^^^ ?• tt9m aCCOrdtng t0 the fol1w1n 9 scale: 

Amount of 
Usefulness Training 

1. Knowledge of the stages and sequences of 12 3 4 5 12 3 4 5 
sensorimotor, cognitive, motor, languaae. 

and socleomotlonal development in young 
children, and knowledge of handicapping and 
at risk conditions and their potential 
Impact upon the child and the family. 

2. Ability to Identify and articulate the 12 3 4 5 12 3 4 5 
"best" practices Involved In the 

development. Implementation, monitoring and 
evaluation of comprehensive, 
Interdisciplinary early Intervention service 
delivery models that address the 
developmental, educational, and 
socloemotlonal needs of young children at 
risk or with Identified handicaps, and their 
famll les. 

3. Ab'Mty to Identify, develop, modify, and 12345 12345 
evaluate curricula that enhance the 

1) child's development and skill acquisition 
through appropriate learning activities and 
promotion of positive famMy-chlld 
Interactions; and 2) family's ability to 
access and utilize Informal and formal 
resources, provide appropriate careglvlng, 
and promote mutually satisfying family-child 
relationships. 

4. Ability to plan, develop, implement monitor 12345 12345 
and evaluate IFSPs/IEPs for young children 

at risk or with identified handicaps and 
their families, that are effective In 
meeting their developmental, educational and 
social /emotional needs. 
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Amount of 
Usefulness Training 

5. Ability to develop and Implement a comprehen- 12345 12345 
s1ve child find system* Including procedures 

for promoting community awareness and 
Interagency referrals. The child find 
system will also Include appropriate 
screening measures and a tracking system for 
Identifying and monitoring young children at 
risk or with handicaps. 

6. Ability to administer state approved assess- 12345 12345 
ment Instruments (both standardized tests 

and eco' oglcal assessment 1n the home) to 
determine SEA regulations. In addition, 
trainees must demonstrate their ability to 
administer and Interpret the results of 
other formal and Informal assessments used 
for IFSP/IEP's development and evaluation. 

7. Ability to analyze the family ecology to 12345 12345 
Identify those developmental, psychosocial 

and environmental stimuli affecting 
parenting, social Interactions and family 
rel atlonshlps. 

8. Ability to provide technical assistance, 12345 12345 
consultation and training as part of a 

transdlsdpl 1nary team providing family 
focused services to young children at risk 
or with identified handicaps. 

9. Ability to coordinate the delivery of 12345 12345 
multi-agency services through collaboration 

with transdlsdpl Inary teams consisting of 
parents, eclal educators, speech and 
language pathologists, and health care, 
mental health, and social services providers 
for planning* developing* Implementing and 
evaluation IFSP/IEPs for young children at 
risk or with Identified handicaps. 

10. Ability to Identify federal* state and local 12345 12345 
policies and doscrlbe their Impact upon: 

1) current local practices for providing 
family focused services, and 2) Implementa- 
tatlon of "best practices" for young 
children at risk or with handicaps* and 
their families. Trainees will also be able 
to coordinate the development, 
Implementation* and evaluation of local 
early Intervention programs. 



ss 



9 

ERIC 



APPENDIX C 
Essesntial Early Education Personnel Competencies 
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ESSENTIAL EARLY EDUCATION TEACHER C«f»ETENCIES 



0 Atypical Child Development 

1.1 Demonstrates knowledge of pre and perinatal developmental risk 

a. the effects of risk factors such as family history or 
behavior* medical complications! and gestational age 

b. etiology, diagnosis, and characteristics of handicapping 
conditions evidenced at birth. 

1.2 Demonstrates knowledge of handicapping and at-risk conditions 
and their effects cn early development 

a. etiology, diagnosis* and characteristics cf handicapping 
conditions that develop after birth 

b. characteristics of young children with special needs that 
result from medical, familial, cultural, or social factors 

c. similarities 1n behavior and development between typical 
and atypical children 

d. specific Implication of a child's special developmental 
needs for the development of social-emotional , 
communicative, sensory, motor, language, cognitive, 
perceptual, and sel f-hel p/adapt1ve skills 

e. health and nutritional needs of young children. 

1.3 Demonstrates knowledge of Interactions among the familial, 
cultural, social, and physical environments that prevent 
children from achieving maximum growth and development. 

1.4 Demonstrates knowledge of theory and research m atypical 
child development. 



,0 Early Intervention Service Delivery 

2.1 Demonstrates knowledge of current trends and practices 1n 
medical Intervention with young children with special needs, 
Including newborn care. 

2.2 Demonstrates knowledge of current trends and practices in 
therapeutic, habU native, and educational Intervention for 
young children with special needs or who are at risk and their 
famll 1es. 

2.3 Demonstrates knowledge of current trends and practices in 
evaluating programs for young children with special needs and 
their families. 



90 



2.4 Demonstrates knowledge of various early Intervention service 
delivery models* Including Individual strengths and 

1 1mitations. 

2.5 Demonstrates knowledge of the components of a comprehensive, 
Interagency* Interdisciplinary, service delivery system for 
young children at-risk or with handicaps and their families. 

2.6 Demonstrates ability to articulate and Implement "best 
practices" 1n developing, Implementing, and evaluating a 
comprehensive, Interagency, Interdisciplinary service delivery 
system. 

2.7 Demonstrates ability to Integrate current laws, regulations, 
and "best practices" Into developing and Implementing an early 
Intervention service delivery system. 

2.8 Demonstrates ability to articulate program philosophy and 
goal s. 



3.0 Curriculum for Early Intervention 

3.1 Demonstrates knowledge of the legal, philosophical, 
developmental, and ecological foundations of early 
1ntc-vent1on practices and their Impact upon curricula. 

3.2 Demonstrates knowledge of a number of commercially available 
curricula for enhancing child development and skill 
acquisition. 

3.3 Demonstrates knowledge of curricula for enhancing the family's 
ability to access and utilize Informal and formal resources, 
provide appropriate careglvlng, and engage 1n mutually 
satisfying family-child relationships. 

3.4 Demonstrates ability to develop, in cooperation with family 
members and other professionals, a curriculum philosophy and 
goals for an early Intervention program. 

3.5 Demonstrates ability to evaluate early Intervention curricula 
and make appropriate selections based upon the needs of the 
child, family, and community. 

3.6 Demonstrates ability to modify or adapt curricular goals, 
skills, and/or activities to address the Individual needs of 
the child and family. 
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4.0 Individualized Family Service Plan/Individual Educational Pi 



Pevalopawnt of an IFSP/IEP 

4.1 Demonstrates ability to davelop an IFSP/IEP that Integrates 
tha program's curriculum, tha results of a mult1d1sdpl 1nary 
team evaluation, and the Input of the child's parents and 
Interdisciplinary team. 

4.2 Demonstrates the ability to develop, 1n cooperation with the 
parents and Interdisciplinary team, a written IFSP/IEP that 
Includes statements of: 

a. the child's present level of development 

b. the family's strengths and needs relating to enhancing the 
development of the child 

c. the major outcomes (or goals and objectives) expected to 
be achieved for the child (and family), Including 
criteria, procedures, and timelines 

d. the specific early Intervention services necessary to meet 
the unique needs of the child and family 

e. the projected dates for Initiation and duration of 
services. 

4.3 Demonstrates ability to develop IFSPs/IEPs that successfully 
transition children and their families Into new 
services/settings. 

Implementation of an IFSP/IEP 

4.4 Demonstrates ability to Implement IFSPs/IEPs that specifically 
address the needs of young children who are at at risk or 
experience handicaps and thel- famines 

a. Implements appropriate therapeutic or educational 
procedures for addressing the developmental needs of 
Infants 

b. designs, modifies and uses the physical and social 
environment and activities to encourage optimal child 
development 

c. provides consultation to other professionals and to family 
members who are providing therapeutic or educational 
services to the family. 

4.5 Demonstrates ability to promote the child's development 
through family-focused Intervention 
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a. explains to parents the nature of child development) 
sequences of skill acquisition* and the effects of various 
handicapping conditions on development 

b. discusses with parents the various medical* educational » 
and therapeutic techniques for children with special needs 

c. helps families Increase behaviors that positively affect 
the child's development and decrease behaviors that 
negatively affect 1t 

d. helps families Integrate the child's specialized routines 
Into normal family activities 

e. creates stimulating programs that draw upon the child's 
strengths and are consistent with the family's lifestyle. 

4.6 Demonstrates ability to implement IFSPs/IEPs that specifically 
address the needs of the family 

a. encourages the family to rely appropriately on Informal as 
well as formal support systems and resources 

b. provides family training and education 

c. provides family support to enhance parental competence* 
confidence* Independence and self-esteem 

d. acts as a cc-casemanager and advocate with the family and 
empowers them to acquire the skills and assume these roles 

e. successfully terminates Interventions with families when 
appropriate. 

Evaluation of an IFSP/IEP 

4.7 Demonstrates ability to evaluate the Implementation and Impact 
of the IFSP/IEP 

a. develops and Implements a plan for ongoing and periodic 
assessment of child and family outcomes 

b. measures child and family outcomes and gains and analyzes 
data using formal and Informal procedures 

c. periodically evaluates family satisfaction with services 
provided and Involves the family actively 1n evaluating 
the child and family program 

d. utilizes the evaluation results to make decisions 
concerning the continuation, modification, or termination 
of the IFSP/IEP. 
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Child Find ind Community feareness 



5.1 Demonstrates knowledge of child find, screening, and tracking 
Instruments and procedures. 

5.2 Demonstrates ability to develop and Implement a comprehensive 
child find system 

a. promotes community awareness 

b. Identifies other agencies and coordinates activities to 
establish a referral system 

c. participates 1n the implementation of a state-wide 
tracking system. 

5.3 Demonstrates ability to administer appropriate screening 
measures for Identifying or monitoring Infants who may need 
early Intervention services. 



Assessment 

6.1 Demonstrates knowledge of a variety of appropriate assessment 
Instruments and practices for children at risk or with 
handicaps and their families. 

6.2 Demonstrates ability to select and administer assessment 
Instruments for appropriately determining eligibility and the 
IFSP/IEP 

a. Identifies a variety of assessment Instruments and their 
purposes and makes appropriate selections for each purpose 

b. Includes the primary caregivers 1n the assessment process 
and 1s sensitive to their emotional state 

c. determines the status of the child for assessment purposes 
(e.g., 1s the child sick, frightened, or 1n need of a 
longer warm-up time?) 

d. determines optimal use of the physical setting (e.g., 1s 
the child appropriately positioned and comfortable with 
the parents nearby?) 

e. administers assessment Instruments 1n a manner that 
assures reliable and valid results and assesses results 
appropriately 

f. adapts assessment materials for children with uallfylng 
factors such as handicapping conditions or cultural 
differences without violating assessment protocol. 
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6.3 Demonstrates ability to asssss family strengths and needs as 
they relate to enhancing their child 1 s development. 

6.4 Demonstrates ability to Interpret and report test results for 
determining: if additional consultation and assessment are 
needed* the family's eligibility for services, and the content 
of the IFSP/IEP. 

6.5 Demonstrates ability to report assessment results 1n a manner 
that the family and others understand and that supports the 
child and family. 



Family/Professional Collaboration 

7.1 Demonstrates knowledge of and sensitivity to the family as a 
system, Including knowledge of various family structures and 
functions. 

7.2 Demonstrates knowledge of the diverse cultural, socioeconomic, 
developmental, and psycholog cal Influences on families. 

7.3 Demonstrates knowledge of theory and research concerning 
families, Including: 

a. family development and functioning 

b. the family's role 1n the development of the, very young 
child 

c. the family's role 1n the development of the child with 
special needs. 

7.4 Demonstrates ability to establish and maintain relations with 
the family. 

7.5 Demonstrates ability to work with culturally different 
families 1n a non-biased and non-value-laden way. 

7.6 Demonstrates ability to communicate respect for the values, 
Ideas, suggestions, and priorities of the family. 

7.7 Demonstrates ability to organize and encourage parent 
Involvement 1n all phases of the program. 

7.8 Demonstrates ability to address areas of disagreement with 
families honestly 1n a supportive and nonval ue-1 aden way. 

7.9 Demonstrates ability to facilitate family dec1s1on-ma!<1ng 
concerning the needs of the child without Imposing personal 
biases or supplanting family authority. 



or 



7,10 ?r?nm!t r ?«;M bnUy *! tPan ? la ^ *"* interpret technical 

Ungulgi! results) to families In understandable 



•0 Technical Assistance/ Consultation/ Training 

8.1 Demonstrates knowledge of the roles and functions of a 
consultant, including situations when this role 1s or 1s not 
appropriate 1n the provision of services. 

8.2 Demonstrates knowledge of research and principles of adult 
learning and development. 

8.3 Demonstrates ability to plan, implement, and evaluate 
technical assistance activities for enabling family members or 
other professionals to provide direct services to the child 
and family. 

8.4 Demonstrates ability to plan, implement, and evaluate training 
activities for promoting the acquisition of new knowledge or 
skills by family members or other professionals. 

8.5 Demonstrates ability to establish, Implement, and maintain a 
consultative relationship *1tn family members and other 
professionals In the provision of early Intervention services. 



0 Case Management and TransdlsclpHnary Tea* Building 



9.1 Demonstrates ability to provide case management services 1n 
advocating for and coordinating multi-agency and 

mul t1-d1sdpl 1nary early Intervention services for Individual 
famll 1es. 

9.2 Demonstrates knowledge of alternative models for team 
organization and leadership. 

9.3 Demonstrates knowledge of the roles and functions of all 
disciplines that comprise an early Intervention 
Interdisciplinary team. 

9.4 Demonstrates the ability to lead a case conference Including 
parents and professionals from several disciplines. 

9.5 Demonstrates the ability to engage 1n appropriate 
Interpersonal communication skills and problem solving skills 
with family members and other team members. 

9.6 Demonstrates the ability to work cooperatively as a member of 
an interagency, interdisciplinary early Intervention team. 



9.7 Demonstrates the ability to evaluate one's strengths and needs 
as a member of the early Intervention team and provide other 
team members with feedback on team functioning. 

9.8 Demonstrates the ability to establish and maintain effective 
Interagency cooperation. 



•0 Social Policy and Administration of Early Intervention Programs 
Impact of Social Policies 

10.1 Demonstrates knowledge of local, state, and federal policies 
and their Impact upon the development, implementation, and 
evaluation of the early Intervention program. 

10.2 Demonstrates ability to follow legal and professional 
guldel Ines 

a. modifies program to meet current federal and state laws 
and regulations regarding early childhood Intervention 
requirements, Including legal mandates, constraints, and 
training 

b. formulates and follows a professional code of ethics and 
assumes associated responsibilities. 

Program Administration 

10.3 Demonstrates knowledge of the components of an early 
Intervention program, Including the professionals, 
management system, facilities, program materials, and 
budgetary resources required to Implement the program. 

10.4 Demonstrates knowledge of major sources of federal and state 
funds supporting early Intervention programs. 

10.5 Hemonstrates the ability to analyze the resources and needs 
of a community. 

10.6 Demonstrates the ability to organize a community-based, 
Interagency planning team and coordinates the establ 1s. Tient, 
Implementation, and evaluation of an early Intervent on 
program. 

10.7 Demonstrates ability to select, train, and evaluate staff. 

10.8 Demonstrates ability to manage fiscal responsibilities. 

10.9 Demonstrates ability to plan and conduct comprehensive, 
formative and summatlve evaluations of the early 
Intervention program. 
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